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Pupil premium strategy statement – Standish 
Community High School 
 
This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 
Number of pupils in school 1280 
Proportion (%) of pupil premium eligible pupils 21% 
Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024 - 2027 

Date this statement was published December 2025 
Date on which it will be reviewed November 2026 
Statement authorised by L Barker (Headteacher) 
Pupil premium lead J Prior (Pupil Premium lead) 
Governor / Trustee lead A O’Connor (Governor) 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £227,900.00 
Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£237,667.90 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim at Standish Community High School is that every student can be the best they can be. 
Understanding pupil need underpins our strategy and we will therefore not make assumptions 
about the impact of disadvantage on student outcomes and will instead use robust diagnostic 
assessment, alongside trusting relationships to identify needs. High-quality teaching is our 
priority and is therefore at the centre of our approach, with a knowledge-rich curriculum and 
engaging experiences to develop resilience and raise aspirations. 

 

Our motto, ‘Be Outstanding’, captures our belief that all our students irrespective of 
background or personal circumstances deserve the very best education and opportunities that 
enable them to flourish and grow in confidence. We are determined to help our young people 
develop skills and expertise and to become successful learners, confident individuals and 
responsible citizens. It is our duty as a school community to raise the aspirations and instil high 
levels of self-belief with those young people who might lack resilience and drive to – ‘Be 
Outstanding. 

High-quality teaching must be underpinned by a high-quality pastoral system where strong 
relationships are fostered between school staff, students, and their families. As a school we 
strive to understand the many, and varied challenges faced by students who experience social 
and economic disadvantage. Attendance is seen as everyone’s responsibility and the school’s 
drive for excellent attendance centres around “attainment leads to attendance”. We aim to 
meet and support our students at their point of need, wherever possible and feasible. 

 

This strategy has been developed alongside our Strategic School Improvement Plan and 
individual department improvement plans. It is our intention that all stakeholders view this 
strategy and regular evaluation of the activities is carried out so that we can attempt to meet 
the needs of our students, building up their resilience levels. 
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Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance 
Attendance of Pupil Premium eligible students remain below that of their non-
disadvantaged peers. The reasons for these absences can be complex, ranging from 
significant challenges in their life to social, emotional, and mental health needs. IDSR 
data shows that students eligible for FSM had 88.4% attendance in the last academic 
year while those not FSM eligible were 93.5%.  

2 Reading 

Across the school, 142 students are identified as not secondary ready for reading, 41 of 
whom receive Pupil Premium funding. In Year 7, 5 of the 19 NSR students are eligible 
for Pupil Premium. This is impacting on their ability to access the curriculum across 
subjects but is also impacting on their confidence.  

3 Attainment and progress in Maths 
The attainment and progress of pupil premium students in maths is lower than that of 
their non-pupil premium peers. Yr11 Attainment 8 outcomes in Maths for PP eligible 
students is 6.75 while non-PP eligible students Attainment 8 is 9.47.  

4 Creating a consistent, high-quality learning experience in every classroom 
We aim to create consistent, high-quality classroom experiences by developing expert 
teachers who combine strong subject knowledge with inclusive, adaptive, and relation-
ship-focused teaching. This approach ensures high expectations for every learner and 
helps all pupils—especially those who are disadvantaged—thrive academically and 
personally. 

5 SEMH, Vulnerability and Aspirations 
The attainment and overall school experiences of some Pupil Premium students are 
hampered by social and emotional issues including lack of resilience, low mood which 
can result in attendance issues.   

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 

Attendance 
To achieve and sustain improved attendance for all 
pupils, particularly students who are PP eligible 

To reduce the rate of persistent absence of Pupil 
Premium eligible students (42%). 
To improve attendance of Pupil Premium eligible 
students and aim to close the gap in attendance 
between them and their non-disadvantaged 
peers. 
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Overall attendance % is in line or better than 
national figures for disadvantaged students. 
To reduce learning gaps of students due to 
interrupted attendance to school. 

Reading 
To improve the reading standards for Pupil 
Premium eligible students. 

Data reflects improved reading comprehension 
skills amongst Pupil Premium students and that 
reading age gaps display significant 
improvements to access the curriculum. Sparx 
reader data continues to display improvements 

Attainment and progress in Maths 
To continue to improve attainment for all students 
in maths.  

Maths attainment for students eligible for Pupil 
Premium is showing a positive upward trend, 
closing the gap with non-disadvantaged students. 

Creating a consistent, high-quality learning expe-
rience in every classroom 
To achieve greater consistency in classroom prac-
tice, with a strong focus on supporting our most 
vulnerable learners 
 

Pupils can articulate what they are learning, how 
to do it and what success looks like without 
teacher prompts. Work scrutiny shows pupils are 
regularly completing high-quality independent 
work that demonstrates application, not copying 
or over-scaffolding. Assessment outcomes (form-
ative and summative) show a reduction in gaps 
between disadvantaged and non-disadvantaged 
pupils. 

SEMH, vulnerability and aspirations 
Students feel safe, confident and aspire to achieve. 
Pupil premium students are exposed to all future 
educational opportunities on offer including career 
aspirations. 

Through continued support via counselling, 
pastoral intervention, alternative provision, and 
external agencies more students are accessing 
our mainstream curriculum. Our PDP programme 
runs alongside these supportive strategies to 
build resilience in our young people.  This is then 
reflected in student outcomes at GCSE. 

Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to address 
the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £107,235.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High quality 
research driven 
training delivered 
to all teaching staff 
on adaptive 
(responsive) 
teaching 

Teacher Feedback to Improve Pupil Learning | EEF 
(educationendowmentfoundation.org.uk) 
Research suggest that providing students with meaningful 
feedback supports pupil progress as well as building learning 
and addressing those can and can’t do moments. 

1,2,3 & 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback/?gad_source=1&gclid=Cj0KCQiAoae5BhCNARIsADVLzZfe2Xm2B5jJ5RueOsDrpuAObmhERSMY64TAkEppCEiDi580KFhSKv8aAsCPEALw_wcB
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback/?gad_source=1&gclid=Cj0KCQiAoae5BhCNARIsADVLzZfe2Xm2B5jJ5RueOsDrpuAObmhERSMY64TAkEppCEiDi580KFhSKv8aAsCPEALw_wcB
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Ensuring an effective teacher is in front of every class, and 
that every teacher is supported to keep improving, is the key 
ingredient of a successful school and should rightly be a top 
priority for Pupil Premium spending. 
Our main CPD sources are the ‘Walk Thrus’ and Carousel 
Teaching. Utilising supercharge your questioning from 
carousel and the questioning and feedback cluster from 
‘Walk Thrus’ 
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/metacognition 
Research in psychology and education shows that 
metacognition and self-regulation are key to effective 
learning. The EEF rates these approaches as high impact and 
low cost, particularly for disadvantaged pupils. By teaching 
pupils how to plan, monitor and evaluate their learning, 
teachers help them develop the skills needed to learn 
independently. These strategies are most effective when 
embedded within the curriculum and taught through subject-
specific lessons. 

Embed and sustain 
a whole school 
reading strategy, 
ensuring reading is 
prioritised to allow 
pupils to access the 
full curriculum offer 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4 
The aim is to develop a rigorous approach to the teaching and 
learning of reading that develops learners’ confidence and 
enjoyment in reading.  
 

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 
However, we know that on average, disadvantaged children 
are less likely to own a book of their own and read at home 
with family members, and for these reasons may not acquire 
the necessary skills for reading and understanding challenging 
texts. 
Literacy strategy document  

2,5 

Effective use of 
departmental CPD 
to QA the 
curriculum 
implementation. 
Identifying specific 
lines of enquiry and 
their subsequent 
impact on learning  

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/implementation 
 

The guidance encourages schools to do fewer things better 
by carefully selecting and embedding evidence- 
Informed approaches that drive meaningful and sustainable 
change. 
Doing so can move us a step closer to ensuring that all 
pupils, regardless of their background or circumstances, have 
access to high-quality, evidence-informed education.  
Effective implementation is vital to breaking the link 
between family income and education outcomes. This is 
because effective implementation turns research into 
tangible changes in schools and student outcomes.  

2,3, 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £12,842.60 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

One to one and small 
group tuition in English 
and Maths to be 
delivered to PP learners 
via their English and 
Maths lessons and after 
school sessions on a 
targeted basis. 

Making a Difference with Effective Tutoring | 
EEF (educationendowmentfoundation.org.uk) 
 

Tuition is one of the best evidenced 
interventions we have to support 
disadvantaged pupils’ attainment. Professor 
Becky Francis 
Tuition is most likely effective if it is targeted at 
pupils’ specific needs. This requires sensitive 
and ongoing diagnostic assessment, such as 
quizzing, questioning, or a judicious use of 
curriculum assessments during tutoring 
sessions. 

2,3, 5 

Phonics programme 
Deliver well-evidenced 
literacy interventions that 
require additional support 
with reading 
comprehension 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 
Phonics has a positive impact overall (+5 
months) with very extensive evidence and is an 
important component in the development of 
early reading skills, particularly for children 
from disadvantaged backgrounds. 
The school have appointed a raising standards 
leader in charge of reading intervention. This 
person coordinates the successful delivery of 
our phonics programme as well as measuring 
the impact at an individual student level. 

1, 2, 5 

TA delivery of some 
reading, language 
development and 
numeracy interventions 

Making Best Use of Teaching Assistants | 
EEF 
(educationendowmentfoundation.org.uk) 
Staff have been trained on the delivery of the 
Ruth Miskin phonics programme as well as 
Hearts fluency programme 

1,2,5 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £117,589.80 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Attendance officer to work 
closely with pastoral team, 
SLT attendance lead and 

Working together to improve school 
attendance - GOV.UK (www.gov.uk) 

1,4, 5 

https://educationendowmentfoundation.org.uk/support-for-schools/making-a-difference-with-effective-tutoring
https://educationendowmentfoundation.org.uk/support-for-schools/making-a-difference-with-effective-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
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SLT PP lead to embed 
principles of good practice 
set out in the DfE’s 
working together to 
improve school 
attendance. 

Build strong relationships and work jointly 
with families, listening to and understanding 
barriers to attendance and working in 
partnership with families to remove them 
Supporting attendance | EEF 
(educationendowmentfoundation.org.uk) 
This resource includes six evidence informed 
themes that include building a culture of 
community and belonging for pupils as well 
as building a holistic understanding of pupils 
and families and diagnose specific need. 

Behaviour & Attitudes 
Quality assurance 
 
 

Improving Behaviour in Schools | EEF 
(educationendowmentfoundation.org.uk) 
Curriculum leaders use a range of data 
sources to generate lines of enquiry which 
are then investigated and addressed, 
drawing on pastoral support where 
necessary. This collaborative approach 
ensures that the root causes of issues are 
identified early so that behaviour does not 
become a barrier to learning or attainment. 

1, 5 

Role of the form tutor- All 
form tutors to be PP 
champions 
 

A whole school approach to developing the 
role of the form tutor and the accountability 
this role brings are being developed in each 
year group. This should have a positive 
impact on relationships, aspirations and 
overall outcomes. 
Addressing educational disadvantage – Marc 
Rowland 
Our strategies to address educational 
disadvantage will stand or fall based on the 
quality of relationships we forge. 
Relationships between adults and pupils, and 
between pupils and pupils’ matter. To be 
successful, disadvantaged pupils will need to 
feel like they belong in our schools and in our 
classrooms. 

1, 4, 5 

 
Total budgeted cost: £237,703.10 

https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Part B: Review of the previous academic year 
Attendance: 

 2023/24 2024/25 
 PP NPP PP NPP 
Overall percentage 
attendance 

86.2% 94.1% 86.1% 93% 

Percentage persist 
absence 

42.1% 23.6% 42% 20% 

Percentage severe 
absence 

7.2% 1% 7.4% 0.9% 

 
The attendance gap between PP and Non-PP has narrowed, but this is largely due to a decline in 
Non-PP attendance rather than improvement for PP.  
Persistent and severe absence for PP remains a significant—and growing—challenge, indicating 
that current approaches are making progress, but the gap remains and requires additional focus 
for the most vulnerable learners. Non-PP improvements in persistent absence suggest that 
universal attendance strategies are effective, but PP pupils require more targeted, relationship-
based support and removal of barriers to attendance.  

Despite these challenges, the national comparison is positive:  

• FSM6 attendance is 0.2% above national average. 
• FSM6 persistent absence is 1.2% better than national average. 

Reading: 

Reading 
intervention 

PP NPP 

Phonics 4 9 

Fluency 6 14 

Peer reading 7 6 

Reading group 1 3 

IDL 2 14 

• The table demonstrates that our structured reading intervention programme is not dis-
proportionally weighted towards PP students. Participation is broadly balanced, reflecting 
a needs-led approach: 



9 

• This distribution indicates that support is targeted according to assessed reading need ra-
ther than demographic status, ensuring fairness and equity. 

To enrich the curriculum and deepen engagement with planned topics, the English department 
organises a range of extracurricular trips for each year group: 

• Year 7: 
o Pantomime trip linked to curriculum themes 
o Previous example: Alice in Wonderland at The Shakespeare North 

• Year 8: 
o Visit to the Shakespeare Globe, London to support Shakespeare studies 

• Year 9: 
o Careers-focused theatre trip exploring behind-the-scenes career pathways 

• Key Stage 4 (Years 10–11): 
o Multiple theatre trips and actor workshops aligned with GCSE texts 
o Recent example: An Inspector Calls at The Lowry 

• All trips prioritise disadvantaged pupils first 
• Additional PP-funded trip for selected Year 11 students to see An Inspector Calls 

 
These enrichment activities have strengthened students’ engagement with the curriculum, 
enhanced cultural capital, and fostered a deeper appreciation of literature and the arts. They 
have broadened horizons, raised aspirations, and provided valuable real-world connections—
particularly benefiting disadvantaged pupils through prioritised access and additional funded 
opportunities. 
 

Teaching 
 

Robust quality assurance structures and systems are in place to evaluate, with clear evidence, 
the effectiveness of the curriculum and teaching across the school. These systems operate on a 
continuous cycle of review, reflection and improvement. Importantly, they have evolved over 
time in direct response to the evidence gathered and the emerging needs of the school. 
There has been clear progress in improving the consistency of classroom practice across the 
school. Strong examples of highly effective teaching are evident and provide a solid foundation 
to build upon. The next step is to embed these approaches more widely so that every learner—
particularly our most vulnerable students and in key subjects—benefits from high-quality, 
adaptive teaching in every lesson. 
 

Headline data comparing disadvantaged pupils with non-disadvantaged pupils 
 

Attainment 8   2024 GCSE Results 2025 GCSE Results 

Pupil Premium (53) 3.88 3.82 

Non-Pupil Premium (207) 5.45 5.25 

English Attainment 8 2024 GCSE Results 2025 GCSE Results 
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Pupil Premium (53) 8.69 8.94 

Non-Pupil Premium (207) 12.05 11.86 

Maths Attainment 8 2024 GCSE Results 2025 GCSE Results 

Pupil Premium (53) 7.49 6.75 

Non-Pupil Premium (207) 10.22 9.47 

Ebacc Attainment 8 2024 GCSE Results 2025 GCSE Results 

Pupil Premium (53) 10.67 10.42 

Non-Pupil Premium (207) 15.70 14.53 

Open Attainment 8 2024 GCSE Results 2025 GCSE Results 

Pupil Premium (53) 11.96 12.05 

Non-Pupil Premium (207) 16.58 16.65 

Observations: 

• The outcomes for PP students were above national average in Eng A8; Eng % 5+; Lang % 4+; open 
A8 and Eng & Maths % 4+; Lang % 5+; was close to average. 

• The PP cohort is larger and more complex than 2024, with 30% SEN and 15% CLA. This must be 
factored into our overall outcomes. 

• Despite these barriers, PP attainment 8 is holding up better than non-PP, indicating effective tar-
geted support. 

• English is a strength for PP students, showing an increase of +0.25. 
• Maths attainment decreased by –0.74; this is a key focus area, although decline mirrors non-PP 

students. There are some positive outcomes for some PP students in Maths. Overall Maths out-
comes in 2025 dipped. This has led to a more detailed investigation into Maths at Standish, a 
great deal of work on strengthening leadership within the department is underway. 

• The EBacc Attainment 8 score in 2025 is 0.25 lower than in 2024. This trend is not limited to Pupil 
Premium students; the non-PP cohort (207 students) shows a more significant decrease of 1.17 
compared to last year. This reflects the importance of continued departmental work to support 
PP learners. For example, in Science, every PP student’s lessons are closely tracked, and regular 
communication with home has been maintained to strengthen engagement and progress. 

• In the open Attainment 8 bucket, the PP cohort has shown a positive improvement compared to 
2024, rising from 11.96 to 12.05—an increase of 0.09. This progress reflects contributions from 
multiple subjects working collectively to strengthen outcomes. Many of our open attainment 8 
subjects focus on real-world applications rather than purely theoretical content. This approach 
often resonates with students who prefer hands-on tasks and contextual learning, as well as often 
being largely coursework-based, reducing reliance on high-stakes exams. 
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Externally provided programmes 
Please include the names of any non-DfE programmes that you used your pupil premium 
to fund in the previous academic year.  

Programme Provider 
  
  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 
information: How our service pupil premium allocation was spent last academic 
year 
 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 
For example, about your strategy planning, implementation and evaluation, or other 
activity that you are delivering to support disadvantaged pupils that is not dependent on 
pupil premium funding. 
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